DOri MFNT 



R F s r M F 



I 



ED 021 278 



CG 002 369 



a’^special'c^segregation training institute for counselors pace, culture and interracial 

GROUP PROCESSES TECHNICAL REPORT. 

Florida State Univ., Tallahassee. Dept, of Counselor Educatioa 

Spons Agency Of fice of Education (DHEW)i Washington D.C. Bureau of PesearcK 

Pub Date 25 Mar 68 

Contract- OEC- 4- 7-00256- 3463 

Note- 1 12p. 

^^riptI^V^*CW^ EXPERIENCE. *GROUP RELATIONS *INSERVICE EDUCATIOH INSERVICE 

PROGRAMS ^RACIAL ATTITUDES *RACIAL INTEGRATION 

Negro and Caucasian secondary school counselors from the school districts ot 
North Florida and South Georgia were given the opportunity to extend their knowledge 
of each other’s race. The counselors were provided with actual experience, throug 
interracial group processes, that enabled them to increase their skills m communicating 
with persons of other races. Through small group interaction, opportunities for 
individual self-exploration and self-understanding were provided The program was 
designed to provide the participants with integrated practicum and academic 
experiences. Sociology studies, a practicum m interracial group processes, and 
encounter groups were pa*^t of the program. A post-evaluation workshop was held. 
Results seemed to be gratifying. Group spirit had been developed, with no regard to 
race. Task oriented groups studied the problems of desegregation. There was a high 
degree of participant interest. (PH) 
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Abstract : 



State Distribution by Counties 

Florida 



Escambia - 2 


Leon - 11 


Camden - 1 


Franklin - 1 


Pinellas - 1 


Lowndes - 2 


Gadsden - 5 


Polk - 2 


Thomas - 1 


Holmes - 1 


Walton - 1 




Jackson - 1 


Washington - 1 





Purpose : 



The objectives of the proposed institute were to enable 15 Negro 
and 15 Caucasian secondary school counselors from the school districts 
of North Florida and Couth Georgia to extend their knowledge of the 
Negro and Caucasian races in our culture with particular emphasis 
being given to the factors that have had significant bearing on the 
Negro race, such as racial isolation. A second objective was to 
provide the counselors with actual experiences through interracial 
group processes that would enable them to increase their skills in 
communicating with persons of other races. Equally important was 
to provide, through small group interaction, opportunities for 
individual self exploration and self-understanding of values and 
attitudes that would result in the personal and professional growth 
of the participants in interracial relationships. An endeavor was 
also made to help the counselors increase their practical knowledge 
of the eaucational and vocational opportunities open to youth so that 
they might be better prepared in their future counseling. iDnplicit 
in these objectives was the hope that such an institute might help to 
reorient counselors in removing the stereotyped mythical images of the 
American Negro and that the participants would return to communities and 
schools with increased ski "’Is in working across racial lines and with 
more effective group leadership in removing racial isolation. 

Procedures . 

The total program content of the institute was designed to provide 
the participants with integrated academic and practicum experiences. 

The academic areas of study included Sociology : Race and Culture, 

Practicum in Interracial Group Processes, and an Integrative Seminar . 

The Sociological case studies were developed by the institute participants 
through home, school and community studies and visitations. In 
addition, the course in Sociology : Race and Culture provided the 

participants with tin academic basis for understanding the racial picture 
in America with an emphasis given to our own regional picture. 

Field trips were taken locally and participants in pairs (Negro and 
Caucasian) went out into the community and into homes of both races 
to learn more of community attitudes. The case studies and community 
visitations provided valuable opportunities for interracial contacts 
and they served as a basis for implementing discussion and theory 
in all academic areas. 

The Practicimi in Interracial Group Processes provided the participants 
with an academic bfxsis of group techniques and ways in which groups 
can be set up and ways in which they can function. However, even more 
important were the experiences provided to increase communication 
skills across racial lines. 

Basic Encounter Groups were so designed that they were evenly 
balanced between the races and each institute participant had three 
hours weekly in such a group. These groups were highly successful 
in helping participants to increase their understandings and skills in 
communicating acroc;s racial lines. They operated at what is commonly 
described as a "gut level of feeling," and attitudes, prejudices, biases 
and emotions were openly exchanged and examined and we feel understood 
and even changed through new insights. 



Institute follow-up (Post Evaluation Workshop) was held over 
a three day period. The workshop was structured so that the participants 
had time for general sharing rsessions of their experiences back in 
their schools and communities. In addition, they were able to 
meet in the structure of their former schedule of Interracial Group 
Processes, Basic Personal Encounter Groups and in Sociology: Race 

and Culture. These sessions were used for sharing as well as a 
review, analysis a .d evaluation of x^nogress and outcomes of the 
Institute experience. 

Results and Conclusions; 



The results of the Special Desegregation Training Institute for 
Counselors' were most gratifying. Few of the participants had 
experienced any relationships across raciaJ, lines other than school 
experiences of token desegregation. In the institute participants 
not only shared academic experiences and associations but experienced 
social interactions that lead to new kinds of human relationships and 
shared understandings and feelings. Every endeavor was made to 
create a non-threatening atmosphere for the pai’ticipants. Out of 
this atmosphere came the freedom to look at old stereotypes with 
honesty, tu examine in interracial groups deep seated feelings and 
emotions, and to increase communication skills across racial lines. 
Participants visited each other’s homes and in community homes across 
racial lines, ate meals together and socialized throughout the 
institute. A group spirit was developed that reflected only human 
respect without regard to race. 

The participants met continually xn task oriented groups and studied 
many problems involving desegregation. Mong the problems discussed 
were how to work more effectively to provide leadership for desegregation 
in their local cor.miunities and school; how to increase social partici- 
pation across racial lines in the communities; how to bring community 
citizens at all educational levels to the "round table" in mixed 
racial groups to increase understanding and mutual respect: among 
people and how to counsel with Negro and Caucasian youth in the schools 
to raise their motivational levels ana to help them grow in their 
understandings of human relationships. 

Through the twice weekly Integrative Seminars participants were 
able to explore a variety of topics on desegregation. Team teaching, 
outside local townspeople, local university personnel and students from 
Florida State and Florida A and M and a number of films and video tapes 
provided the basis for interesting class discussions. 

An extremely high deg ee of participant interest, esprit de corps 
and attendance were evidenced througnout the institute. Participant 
evaluations of the institute were excellent. Some of the participants 
had never before had more than a few words of communication across 
racial lines. It was a tremendously gratifying experience to observe 
the development of real human relationships that will carry over into 
their communities and into future attiti:des and behavior. 

More institute experiences of similar structure are badly needed 
in this area to return to the schools and communities trained personnel 
who can provide the leadership, organization and examplary behavior that 
will hasten the desegregation process. Counselors may occupy strategic 
positions in the schools and the communities to provide this leadership 
if they have been trained to do so. In many cases, this necessitates 
providing the training opportunities that will enable the counselors to 
gain new knowledge and insights and to re-examine their own personal 
value structures. 
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TECHNICAL REPORT 



FULL PROGRAM DESCRIPTION 

Administrative Organization and Structure 

A. Proposal and Contract Negotiations 

A proposal to conduct a Special Desegregation Institute for 
Counselors on Race, Culture ana Interracial Group Processes under Title 
IV, Section 4o4 of The Civil Rights Act of 19^4, was submitted to the 
U. S. Department of Health, Education, and Welfare, Office of Education 
on November 28, I 966 . Following notification that the Institute 
would be funded in the amount of $ 36,828 under Contract 0EC-4-7“0002;?6- 
3463 with Florida State University the Director of the Institute, 

Dr. Joyce M. Chick, attended a meeting at the University of Miami 
for all Institute Directors of Title IV projects. The pre-planning 
phase of the Institute began on April 1, I 967 and the Institute opened 
on June I 9 , 19^7 • 

B. Administration of the Program 

The Institute was organised and directed through the Department of 
Guidance and Counseling in the College of Education. During the pre- 
planning stage, the Director, a secretary and a graduate assistant, 
all one-half time, were involved in publicity of the Institute, 
correspondence, physical facility arraiigements, selection cC 
participants, preparatory visits to schools and communities and in 
other pre-planning administrative details. 

During the Institute phase, the staff consisted of the Institute 
Director, one full-time and two half-time faculty, a full-time 
secretary and a half-tima graduate assistant. Many local community 
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personnel were contacted and gave freely and willingly of their time 
to the institute program. Weekly meetings were held by the Institute 
Director with all Institute staff and two Institute participant 
representatives. These meetings helped the staff to know how well 
the needs of the participants were being met and to plan special 
activities in the program. 

C. Publicity 

The Director of the Institute prepared a letter announcing the 
Institute program to all county superintendents, guidance directors 
and principals in northwest Florida, southeastern Georgia and Alabama. 
(Appendix A). In addition, telephone calls were made to some 
axiministrator s in the above areas soliciting their interest in 
encouraging teams of counselors from the county areas to apply so that 
the return to the communities would be of greater impact. The 
Director also visited schools in the county areas in order to 
recruit more than one counselor from a given area. 

Public was also carried in the local Tallahassee Democrat 
newspaper and the Florida State University Flambeau . News releases 
weie also given to major newspapers in the southeast, such as the 
Pensacola, Panama City newspapers and the St. Petersburg Times, 
Jacksonville Times Union and Miami Herald . (Appendices B and C). 

Individuals responding to the publicity of the institute were 
immediately sent application materials. (Appendices D, E, and F). 

D. Selection of Participants 

The criteria for the selection of participants included the 
following : 
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1. Three letters of recommendation which recognized the personal 
qualifications, emotional maturity, cooperative attitudes, 
and concern for personal and professional growth of the 
applicant. 

2. Evidence from the applicant’s principal or superintendent 
that the person was currently employed or would be employed 
for the 1967-68 school year in full-time counseling duties 
in an integrated school. 

**3. Official transcripts of all undergraduate and graduate 
academic work completed by the applicant. 

*k. An official record from the Educational Testing Service 
of the applicant’s score on the aptitude portion of the 
Graduate Record Examination if the applicant wished to 
earn eight hours of approved Graduate credit. 

5. A minimum foundation of 6 to 12 course hours in guidance 
and related fields, which was to include a basic course in 
Philosophy and/or Principles of Guidance. 

Based on the above criteria, thirty secondary school counselors 
were selected to participate in the institute. (Appendix G). The 
group was comprised of sixteen Negro and fourteen Caucasian participants 
from the school districts of Florida and Georgia. The state distri- 



bution by counties was as follows: 



Florida 



Escambia - 2 
Franklin - 1 
Gadsden - 5 
Holmes - 1 
Jackson - 1 



Leon - 11 
Pinellas - 1 
Folk - 2 
Walton - 1 
Washington - 1 



Georgia 
Camden - 1 
Lowndes - 2 
Thomas - 1 



*Required by the Graduate School of The Florida State University for 
all students admitted for graduate credit. Institute participants will 
have the- option of receiving eight hours credit as a special student if 
they so desire. 

**Required for admission to the University. 
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Each participant selected was sent a meDioranduin (Appendix H) 
which provided certain orientation information prior to the opening of 
the Institute. Each participant was also advised that they would be 
expected to attend a post-institute evaluation session approximately 
three months after the close of the summer program. 

Participants were asked to complete an application form when 
applying for selection and once selected to complete the Participant 
Data Sheet (Appendix l) supplied by the Equal Educational Opportunities 

Office. 

Every effort was made to select participants for the Institute who 
evidenced the potential to return increased leadership skills to their 
local schools and communities. 

E- Regulations on Participant Attendance 

The Institute was comprised of an eight-hour day, five-day week, 
for seven weeks. Participants were expected to attend each full day 
of the Institute caJLendar on a regular basis. Only emergency 
situations, such as personal illness or illness in the immediate 
family, were deemed excusable absences. Stipends were paid only 
for full class days attended. 

F. Physical Facilities for the Institute 

An air conditioned classroom in the College of Education, 
Department of Guidance and Counseling, was made available as a private 
room for the Institute. In addition, a new group processes laboratory 
was completed one week after the Institute opened. This facility was 
used extensively by the Institute Group Processes class and for Basic 

o 
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Personal Encounter Groups. The group process room made available 
facilities for la ge groups to observe other groups in process, for 
video TV taping, and other types of recordings. All counseling 
laboratory facilities were also available to the rticipants. 

All campus facilities were available for the participants. These 
included the main library with more than 600,000 catalogued volumes 
of books and periodicals and some 6,000 journal publications; the 
audio-visual center which serves the University’s film needs; the 
student union; modern dormitories; and the University recreational 
camp. Institute participants were also invited to use facilities at 
the Florida State University Laboratory School and facilities at 
Florida A and M University. 

G. Materials 

Materials used in the Institute program were selected or developed 
by the Institute faculty prior to the opening of the Institute. 

These included lecture materials, resource books, films and other 
materials. (Appendices J, K, L, M, and U). The Race Relations 
Department at Fisk University provided valuable aid and cooperation in 
providing book, journal and film library resources for use in the 
Institute. Participants were asked to purchase two textbooks for class 
use. A reserve library of books and other materials was set up in 
the Institute classroom and a class librarian appointed. These 
materials were readily available to the participants for overnight or 
weekend check out and throughout each cle.ss day. 

Two bu3-letin boards were set up in the classroom; one board 
carried administrative announcements, notes to participants, 
announcements of campus and community activities, etc; and the 
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second board was for the participants who brought in many items of 
group interest. 

H. Time Schedule 

The pre-planning phase of the Institute was April 1, 19^7 
through June 19, I 967 . The Institute opened on June 19, 19^7 and 
concluded August 5, I 967 . The period of August 5, 19^7 through 
August 12, 1967 was utilized in closing details of the program. 
Considerable time was given to an analysis of institute evaluation forms, 
preparing the interim report and in some preparation for the post- 
evaluation session to be held in December. Materials were also put 
in order for the final report contained herein. (See Appendix 0 
for Interim Report). 

The final three day post evaluation session for the Institute 
participants was held December 11, 12 and 13; 19^7 the University 
Student Union. (Appendices P and Q). 

The weekly calendar of Institute schedules and activities 
appears in Appendix R. Daily calendars were prepared for the first 
two days of activities and thereafter weekly calendars were given to 
participants. 

I. Academic Credit for Participants 

Eight semester hours of graduate academic credit was granted to 
those participants who successfully completed the institute and who 
were admitted to graduate standing. Participants were given an option 
on the type of academic credit thay wished to receive in the institute. 
Students unable to meet the requirements for full admission to the 
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graduate school, including a score of 900 or better on the Graduate 
Record Examination, were still able to use the Institute credits 
towards state certification and for recency of credit. 

II. JVogram Operation 

A. Objectives of the Institute 

The objectives of the Institute were to enable 15 Negro and 15 
Caucasian secondary school counselors from the school districts of 
North Florida and South Georgia to extend their knowledge of the Negro 
and Caucasian races in our culture with particular emphasis being 
given to the factors that have had significant bearing on the Negro 
race, such as racial isolation. A second objective was to provide the 
counselors with actual experiences through interracial group processes 
that would enable them to increase their skills in communicating with 
persons of other races. Equally important was to provide, through 
small group interaction, opportunities for individual self-exploration 
and self-understanding of values and attitudes that would result in 
the personal and professional growth of the participants in interracial 
relationships. An endeavor was also made to help the counselors 
increase their practical knowledge of the educational and vocational 
opportunities open to youth so that they would be better prepared in 
their future counseling. Implicit in these objectives was the hope 
that such an institute would help to reorient counselors in removing 
the stereotyped mythical images of the American Negro and that the 
participants would return to communities and schools with increased 
skills to work across racial lines and bo offer more effective group 
leadership in removing racial isolation. 
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B. Procedures 

1. Program Content 

The total program content of the proposed institute was 
designed to provide the participants with integrated academic and 
practicum experiences. The academic areas of study included 
Sociology"-“Race and Culture, Practicum in Interracial Group Processes, 
and an Integrative Seminar . Sociological case studies were 
developed hy the institute participants through home> school and 
community study and visitations. The case studies provided 
opportunities for interracial contacts and served as a basis for 
implementing discussion and theory in the three academic areas. 

(See Appendices S and T for lists of families contacted prior to 
the Institute opening who were willing to be interviewed by someone 
of a different race). 

The course outline and other materials used in the Practicum 
in Interracial Group Processes appear in Appendices U, V, W, X, 

Y and Z. Appendix Z is an example of one type of project developed 
by one of the small groups in the Interracial Group Processes 
Practicum. 

Attitudinal Groups (sometimes referred to as "Sensitivity 
Groups" or "Basic Encounter Groups") provided the participants 
with the opportunity for personal growth experiences. In these 
groups participants became more aware of their feelings^ attitudes, 
prejudices, biases and emotions, thus gaining insi/\ht into their 
own interpersonal relationships and value structures. Many of the 
participants felt these groups contributed more to their increased 
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understanding and growth than any other aspect of the Institute 
program. See Appendices ^and for an explanation of the content 
and structure of the Basic Personal Encounter Groups. 

The Integrative Seminar was designed as an interdisciplinary 
experience and was held twice weekly with the total staff partici- 
pating with the institute participants. A large number of films 
and outside local reserve personnel were utilized to stimulate 
discussion. An exampl '2 of a seminar program was the visit by 
Dr. Charles Wellborn, University Chaplain who talked with the 
group on Integration in Southern Churches. Pi’ee periods of 
discussion followed each film or speaker. A major objective of 
the seminar was to focus on current social problems discussing 
implications for education. A high degree of participant exchange 
was evidenced in the semin.ars. 



2. Methods of Instruction 

A variety of instructional media were used in the Institute 
program. Basically these included lecturers; total group and small 
group discussions; field trips; films; community visitations 
into homes across racial lines; local resource personnel from 
community businesses, universities, and schools meeting with the 
Institute; small group interactions centered on a personal feeling 
basis; outside consultants; observation techniques; and programs 
involving youth of both races coming into the Institute. 

3* Unique Features of the Pro; 'ram 

The unique features o;’ the Institute program are believed to 




have consisted of the following: 
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1. The special effort that was made to tie together the 
academic areas of the Institute with practicum experiences. 
Continuous efforts were made throughout the Institute for 
the participants to EXPERIENCE what they were learning in 
an interracial setting. 

2. The Basic Personal Encounter Groups which offered a 
unique experience to many of the participants to understand 
and to be understood in a non-threatening atmosphere. 

3- The building of the Gociological Case Studies in the 
community and in the schools where participants had 
first-hand contacts across interracial lines and which 
provided ’ participants with a common thread of experience 
that tied into the theory and discussions they were having 
in academic classrooms. 

4 . The community coming into the classrooms which included 
interracial group experiences with all types of people 
from the community. 

4 . Institute Faculty 

The staffing pattern of the Institute included the following; 

Director of the Institute : Dr. Joyce M. Chick - Directed the 

Institute and assiimed the responsibility for the Integrative 
Seminar and one Attitudinal Group. 

Professor of Socio l ogy : Dr. C. U. Smith, Taught Sociology, Race 

and Culture and assisted with the Integrative Seminar. 

Professor of Interracial Group Processes ; Dr. Marie Ferguson, 

Taught Interracial Group Processes, Conducted one Attitudinal 
Group and Assisted with the Integrative Seminar. 
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Professor ; Basic Personal Encounter Groups^ : Dr. Harold F. 

Cottingham, Conduc-. two of the Basic Personal Encounter 

Groups. 

Consultant : I^s. Margaret Anderson, Counselor-Teacher, Clinton 

High School, Clinton, Tennessee. Author: Chiiaren of the Sou-^. 

5 . Consultants 

Mrs. Margaret Anderson. Counselor and Tea cher in Clinton 
High School, Clinton, Tennessee, served as a consultant in the 
Institute. Her work dealt with attitudes toward desegregation 
and the psychological, social and educational effects of desegregation 
in schools and communities, I^s. Anderson is a graduate of Western 
Kentucky Teachers College and received her Masters degree from the 
University of Tennessee. She is the author of The ffiildren of th ^ 
South and a number of articles that have appeared in the New York 
Times Magazine over the past eight years. Her school in Tenneosee 
was one of the first in the south to be desegregated. Mrs. 

Anderson’s book was required reading for all participants. 

(Appendix Z^). 

Dr. Vivian Henderson, President of Clarks College, Atlanta, 
Georgia was also invited to serve as a consultant in the Institute. 

He was unable to attend on either of the alternate dates arranged 

with him. 

Other consultants included local, state and community resource 
personnel. 

C. Extra-Curricular Activities 

Extra-curricular activities were deemed an important part of the 
Institute program to help meet the following objectives: 1. Increased 

er|c 
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social interaction across racial lines; an experience iuost participants 
had never known to any extent, 2. A unified esprit de corps among the 
group that would he lasting and 3* To develop a feeling in each parti- 
cipant so that he or she wouTq want to stand up for what they had 
experienced once they returned to their communities. 

The first activity planned, two days after the Institute opened, 
was a covered dish picnic supper at the University Camp for participants 
and their families. Group social activities involved swimming, 
volleyball and eating together. Some Caucasian children had never 
e3q)erienced seeing a Negro child swim or eat. The entire group rated 
this experience as most valuable. 

Throughout the Institute participants were free to lunch together 
in the University Union or where ever they chose. Many racial interactions 
occurred this way and on coffee breaks. Card clubs were formed by 
mixed groups and picnics developed throughout the summer. Coffees 
were given by the Director at the opening and closing of the Institute 
and the final planned activity was an all Institute banquet on the 
Florida A and M University campus. This activity, including all 
arrangements, was chaired by the participants. 

A standing social committee elected by the Institute participants 
which included four of their members contributed a great deal to the 
organization of social extra-curricular activities. (Appendix Z)^). 

III. Program Evaluation and Follow-up 
A. General Program Evaluation 

The Institute was continuously evaluated in weekly staff meetings 
with participant representatives present from the Institute. From the 
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faculty and student staff meeting interactions^ a constant effort 
was made to provide the participants with the types of experiences 
that would be most valuable to them. 

B. Closing Program Evaluations 

The final week of the Institute each professor entertained an 
oral evaluation and discussion with the participants. In addition^ 
each participant participated in a final oral ev^^uation with only the 
director present. Essentially the same comments were made when 
participants were a.ked to complete the written evaluation form 
appearing in Appendix Z^. 

Since the Participant Evaluation Form used was an open-ended type 
of rating; with the exception of page 11; general summaries were made 
for each questic^ and these appear on the evaluation form; Appendix Z^. 

A total tabulation of responses for psige 11; also appears in Appendix Z^. 

C. Post -Institute Follow-up Workshop 

A three day post institute evaluation workshop session was held 
in the University Union on the Florida State University c<i;Tipus December 
11; 12 and 13, I967. Participants and their principals received letters 
requesting their attendance (Appendices P and Q) and prior to the close 
of the summer program; the Director had involved all participants in 
planning the program for the follow-up session. This experience was 
estimated as a very valuable part of the total Institute experience 
and only the illness of two participants made less than a 100 percent 
attendance. 

The workshop was structured to allow the participants time for 
general sharing sessions of their experiences back in their respective 
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schools and coimminities. In addition, Basic Personal Encounter Groups 
reconvened, as did the Group Process Groups, in their former membership 
structures. Time was devoted to problem solving sessions concerning 
situations participants had experienced back home and to a review 
and analysis of their own personal growth and experiences as a result 
of the Institute. 

It seems most significant to note one major consensus of feeling 
coming from participants in the post evaluation session. Namely that 
the participants felt that as a result of their institute experiences 
they were ready to move and move far more quickly toward full integration 
in their schools ani communities than were their home town associates. 
Their comments were: "We’re different now - but people at home are 

the same, this is frustx’ating. " Secondly, the majority now seemed to 
feel that the Institute experience had taught them to stand up and be 
counted for something. Seemingly before a number of participants had 
not fought integration, they simply remained uncommitted and quiet. 

Almost the entire group voiced the feeling that to see the Institute 
close and to know the post session was the finale was a sad experience 
for them for now they were beginning to really grow. 

It was voted that the Director and two participants would continue 
to serve and send out a newsletter with news items from all participants 
twice yearly and that the total group would convene for breakfast at 
the Annual Association Meeting of the Florida Personnel and Guidance 
Association. (See Appendices and for the Post Evaluation Workshop 
Program) . 
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D. Summary and Conclusions 

The results of the total Institute program were most gratifying. 

Few of the participants had experienced any relationships across 
racial lines other than school experiences of token desegregation. 

In the Institute participants not only shared academic experiences 
and associations hut experienced social interactions that lead to 
new kinds of human relationships and shared understandings and feelings. 
Every endeavor was made to create a non-threatening atmosphere for the 
participants. Out of this atmosphere came the freedom to look at old 
stereotypes with honesty, to examine in interracial groups deep seated 
feelings and emotions, and to increase communication skills across 
racial lines. Participants visited each other’s homes and in community 
homes across racial lines, ate meals together and socialized throughout 
the Institute. A group spirit was devel'^ped that reflected only 
human respect without regard to race. 

An extremely high degree of participant interest, esprit de corps 
and attendance were evidenced throughout the Institute. Participant 
evaluations of the Institute were excellent. Some of the participants 
had never before had mors than a few words of communication across 
racial lines. It was a tremendously gratifying experience to observe 
the development of real human relationships that will carry over into 
their communities and into future attituc^ss and behavior. 

More Institute experiences of similar structure are badly needed in 
this area to return to the schools and communities trained personnel 
who can provide the leadership, organization and exemplary behavior 
that will hasten the desegregation process. Counselors may occupy 
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strategic positions in the schools and communities to provide this 
leadership if they have been trained to do so. In many cases, this 
necessitates providing the training opportunities that will enable the 
counselors to gain new knowledge and insights and to re-examine their own 
personal value structures. 




APPEriDICES 



A 



THE FLORIDA STATE UNIVERSITY 

TALLAHASSEE 32306 



SCHOOL OF EDUCATION 

May U, 1967 



DEPARTMENT OF 
GUIDANCE AND COUNSELING 



Dear 

The Department of Guidance and Counseling is pleased to announce that "A Special 
Desegregation Training Institute for Counselors,” will be held on the Florida 
State Universitv carmus this summer, June 19 through Augiist 7, 1967 under the 
Provisions of Title iv. Section Uo4, of Public Lau 88-352, The Civil Rights Act 
of I96H, Office of Equal Educational Opportunities. 

We would be pleased to accept applications from sn;r persons in jrour county scnool 
system who would be intereste^^ in attending the institute that would be qualified 
applicants for the program. Tliirty participants will De selected, 15 hegro and 
15 Caucasian from northwest Florida and southwest Georgia. It is hot)ed that two or 
more participants can be selected from each county area so that greater benefits will 
be derived by the counties and communities. 

In order to be eligible for the institute, applicants will need •> ^ meet the following 
criteria: (l) provide evidence from the principal or superintendent of emplo^Tient 

for the 1967-68 school year in fulltime counseling in an integrated school (2) provide 
transcripts of all previous undergraduate and graduate work completed to date showing 
*a minimum foundation of 6 to 12 course hours in guidance and related fields to include 
a basic course in foundations or principles of guidance (3) submit an official record 
from ra’S of the applicant's Graduate Record score if the applicant wishes to receive 
eight hours of graduate credit in the institute (900 or above), othei^ise the credit 
received may be used for certificate renewal, etc., and (H) provide thiee leoter^ f 
reconraendation which recognize the personal qualifications of the ^applicant including 
emotional maturity, cooperative attitudes and the desire for continued personal and 

professional growth. 

Participants in the institute will receive a stipend of O’K'.OO weekly plus travel 
reinlmrsenent for one round trip hy cor to and from the institute. A tnree nay 
post-evaluation vrorksliop will he hold for tlie participants on this campus in December 
for which they will receive per diem and travel reimbursement. 
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May 19(^Y 



Apj)licationj 5 for the institute nay he obtained by writing toj 

Dr. Joyce lu Chid:, Director 

Desegregation 'I’raining Institute for Counselors 

Department of Guidance and Counseling 

311 Kducation 

Florida State University 

Tallahassee, Florida 32306 

Your interest and cooperation in publicizing this institute program to counselors 
in your school system will be appreciated. 

Sincerely yours. 



Joyce II. Chid: 
Assistant Professor 

JT-IC:oh 
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•;‘;vAr contract of $38,477 has 
i^cen received by Florida State 
rtJniversity for a special 
^desegregation training institute 
^or school counselors June 19- 

>■ Dr.: Joyce M. Chick, the 
53irc«Jtor, said 30 participants 
•■Will be selected from 
Northwest Florida and 
Southwest Georgia. 
Participants must be in 
counseling duties in integrated 
schools. They will receive 
weekly stipends of $75. 

The institute, which will take 
up subjects of race, culture 
and inter-racial group pro- 
cesses, will be sponsored by 
the FSU Department of 
Guidance and Counseling, in 
which Miss Chick is an assis- 
tant professor. The contract is 
with the U. S. Office of Educa- 
tion, Equal Educational Op- 
portunities Program, under Ti- 
tle IV, Civil Rights Act of 1964. 
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Dr. Joyce M. Chick 
... to direct institute 
Faculty participating in the 
institute include Dr. C. U. 
Smith, head. Department of 
Sociology, Florida A & M 
University; Dr. _ Marie 
Ferguson, University of 
Illinois, Chicago Circle; and 
Dr. Harold F. Cottingham, 
head. Department of Guidance 
and Counseling, FSU. 




The Ta3.1ahassee Democrat 



o 

ERIC 



May 7 , 19^7 
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FSU Receives Contract 



A contract of $38,477 has been 
received by FSU for a special 
desegregation training institute 
for school counselors June 19 
to August 7. 

Dr. Joyce M. Chick, the direc- 
tor, said 30 participants will be 
selected from Northwest Florida 
and Southwest Georgia. Partici- 



nants must be in counseling duties 

in integrated schools. They will 
receive weekly stipends of »/o. 



The institute, which will take up 
subjects of race, culture and 
nterracial group processes, will 
)e sponsored by the FSU Dept, of 
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The Florida State University Flamheau 
May 11 , 19^7 
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SPECIAL DESEGREGATION TRAINING 
INSTITUTE FOR COUNSELORS 



memorandum 

To : The applicant 

From: Joyce M. Chick^ Director 



Attached is the application form which yon 
Desegregation Institute for Counselors. Please 
return it at your earliest convenience. 



have requested for the Special 
complete each item on the form and 



In addition, please have forwarded to us 



1 Three letters of recommendation regarding your personal 
qualifications, such as emotional maturity, cooperative 
attitudes and your desire for personal and professional 

growth. 



2 . The enclosed form to be signed by your Principal 

"'■ter dent as evidence of your employment for the 1967-60 school 
vear in counseling duties in an integrated school. 



3. 

k. 



n official record from Educational Test Service of your score 
in the Graduate Record Examination if you wish to earn 8 ours 
if approved graduate credit. 



Official transcripts of all graduate and undergraduate work 
completed to date. 



Your application cannot te considered complete until the 
are on file with us. 



above materials 



Thank you for your cooperation. 
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EC.UAL EDUCATIONAL OPPCRTlTNiriES PRO!^-FAl>d 
1967 Summer Institute Application Form 

A SPECIAL DESEGREGATION TRAINING INS _T__I T U TJB 

FOR COUNSELORS 

Department of Guidance and Counseling 
College of Education Florida State University 



1 . 



2 . 



3. 



4 . 



Name of Applicant : 

Home Address 

Street 

Telephone Number: Home; 

Age; Sex: M F 

Marital Status : 



City 

Office : 

(Circle one) Race : 



State 



5. Name and Location of school system in which you are employed: 



6. Was the school in which you worked during the past year de segregated 

Students? Faculty? 

7. Will the school to which you are assigned for 1967-68 be desegregated? 

Student s ? Fs-culty? — , 

8. A. Present position: Length of time in position: 

(Elementary teacher. Secondary teacher, principal, 
supervisor, counselor, etc. If secondary teacher, give subjects taught.) 
B. Will you be employer’ as a counselor for the coming 196 'J- 6 Q school year? 

What percentage of time?___ In what school? 



9. 



List all former teaching, administrative or counseling positions and the 
length of service in each: 



Page 



2: Desegregation Institute Application; 



% 



10. Estimate the percentage of total enrollment in your school district that is 
represented by the minority group or groups: 

( ) 75^ ( ) 50^ ( ) 33-3^ ( ) 15^® ( ) 

( ) Less than lO’^Jo 

11. Give the number of schools in your system: 

Of this number, how many have : 

a. Student ae segregation only: .. - 

b. Faculty desegregation only: 

c. Both student and faculty desegregation: 

d. Neither student nor faculty desegregation:^ 

12. Education Background: 

a. B.A. , B.S. (Circle one) Field: - — 

Institution awarding degree : — 

b. M.A., M.S., M.Ed. (Circle one) Field: 

Institution awarding degree 

c. Ph.D., Ed.D. (Circle one) Field: 

Institution awarding degree : 

d. Other (30 hours plus certificate or diploma) Field: 

Institution attended: 

13* How did you receive information about this Institute? 



l4. 




Why do you wish to attend this Institute? 






Page 

15. 



16. 



IT. 

18. 



3; Desegregation Institute Application ; 



Have you in the past applied for admission to the Florida State University 

Graduate School? Yes No Were you accepted? 

To what department?, currently working 

on a graduate degree at FSU? 1“ department? 

What was your undergraduate grade point average? 



On what scale i 3*0 4*0 (Circle one). 

Have you taken the Graduate Record Examination.^ 
were your scores? Verhal Quant at ive — 



Yes No 

Total 



What 
If you 



have not taken the ORE do you plan to take it in the future? — 

Do you wish graduate credit for the work taken in this institute? Yes^ 

Ho 

Do you now have in progress a Master's degree program at some other institution? 

If SO, where? — — — 



In what field? 




How many hours of college credit have you completed to date in the field of 

guidance and counseling? List Lelow the courses that you have 

taken in guidance and related fields, such as test and measurement, psychology, et 



iVTamp nf Tns'ti'tu'tion 


Course 

Title 


Year 

Taken 


Grade 



































































Page h : I3ese£regation Institute ./^plication: 



19. What are your professional plans for the future? Ijescribe briefly: 



20. Will you be accompanied by your wife, husband and/or children to the institute? 

Yes .No If not, will you desire donnitory living accommodations? 

Yes No . 

21. State the name and title of your immediate supervisor, principal, or 
superintendent and give his address. 



Please return to; Dr. Joyce M. Chick, Director 

Desegregation Institute 

Department of Guidance and Counseling 

311 Education 

Florida State University 

Tallahassee, Florida 32306 



F 



FLORIDA STATE UNIVERSITY 
College of Education 
Department of Guidance and Counseling 
Suecial Desegregation Training Institute for Counselors 
OFFICE OF B^UAL EDUCATICNAL OPPORTUNITIES 
1967 Summer Institute 

Em pl oyer * s Statement of Job Assignment 



This form must he completed hy the employer in the applicant ' s present school or in the 
he will he employed for the school year heginning in the Fall of 19 b 7 - 
ms LfomatiL^ist he sSmJtted to the institute director before the applic^ can he 
considerr^ admission to the institute. Ml replies will he kept confidential. 
Deadline for filing an application is June 1 , 1967 - 

1 . Name of Candidate_ 

Present Title 



2 . 



School_ 

Candidate's present assignment includes the 

percentage of released time for: (l) Counseling and (a) other duties.) 



^ z*" Sit rssu 

for the 1967-6B academic year; Yes No 



4. Is your school integrated" — 

5. Estimate the percentage of total enrollment in your school that is represented hy 
the minority group or groups : 

( ( )505^ ( )33.3li ( ) 15^^ ( ) 1°^ ( ) ^.ess than 10^ 

6. In what ways will the candidate's assignment change next year if selected for 
participation in the Institute ; 



o 



2 






Please add any comment concerning the candidate’s ability and desirability as a 
counselor which will be helpful in evaluating the application. 



Signature of Employer 

Title 

Address 



Date 



Please return to: Dr. Joyce M. Chick, Director 

Desegregation Training Institute 
Department of Guidance and Counseling 
311 Education 
Florida State University 
Tallahassee, Florida 3230^ 
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Special Desegregation Training Institute for Counselors 



MEMORANDUM 

To; Institute Participant 

From: Joyce M. Chick 

Institute Director 



As the enclosed letter states you have teen selected to participate in the 
Sipeelal Desegregation Training Institute for Counselors. Your acceptance is 
of course, "the receipt of the enclosed application for Admission to 

the Graduate School of the Florida State University, and the $10 fee required 
of all applicants. In the event you have been previously admitted to the 
Graduate School you will find enclosed a readmisslon blank, which you should 
ccmpletc in place of the application for Admission to the Graduate School, 

m addition we would like to remind you of the following things: 

1. It would greatly benefit your participation tn the Institute to 
reside in the Tallahassee area altho\igh ohls Is not required. 

Locating housing other than that pro\ridcd on campus will be fche 
responsibility of each enrollee. All correspondence regardlog 
Off-Campus housing should be dlz'ected to Of f-Cta^utf 

113 Wildwood Drive, Tallahassee, Florida. 

2. The Institute will begin officially on Jlme 19 at 8:30 a.m. in 
Room 305 Education building. All enrollees ere expected to arrive 
in ample time for this first meeting. A special schedule will oe 
followed for the first day. 

3. Registration will be Jhne 19th in the Institute classroom, 305 
Education. Enrollees should not write foz registration materials. 

All forms and procedures will be ccmpleted as a group on the 19th. 

4. Enrollees who have not yet taken the Graduate Record Examlnstlon 
should enroll to take the Aptlttide portion of this test which 
will be given Jixly 8, I 967 on %lvs P.S.U. campus. Applications to 
take the examination must reach Ediucational Test Service, Prince'^^ 0 % 
New Jersey, no later then June 20. ^application materials m&y be 
obtained by writing the Educational Test Service, Princeton, 

New Jersey. 

5. We are planning for two stipend payments. The first payroent will 
cover the first four weeks and will be paid on Jime 19th, che 
opening day of the Institute. The second payment will cover the 
last 3 weeks. In order to make the first stipend payment on the 
opening day of the Institute we must have your Social Securi ty 
number. 
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6* In planning for Instiliutre actlvitiieB^ enrollees should assumi that 
a full day will be spent in the Institute program* Classes of 
formal lectures and instruction have been planned for the I'lOj.ning^ 
vhile conference groups^ Integrative seminars and attitudluel gi’uup 
work are scheduled for the afternoons. On occasion, special meetings 
and social events are planned in addition to the regular schedule 
of academic work. Stipend payments can only be made for days attended. 

7. Enrollees who wish to transfer crudlts earned In the Institute to 
other educational institutions must assume this responsibility 
personally, negotiations would necessarily have to be with the 
Registrars Cbraduate Schools involved* In many cases, it is 
wise to obtain the permission of the school to which you would 
wish to transfer the credits, as well as the permission of yjur 
graduate committee. 

8. Students will be asked to purchase three or four textbooks after 
they arrive on ca«q?us. However, any enrollee wishing to bring theii' 
own reference books in group processes, race relations, and social 
change may find these helpful as heme references. addition, those 
enrollees who own a type-writer will wish to bring it with them to 
the Institute. All facilities of the F.S.U. library will be 
availskble to Institute enrollees. 



Please return cooq;>leted forms to: 

Dr. Joyce M. Chick 

Desegregation Institute 

Department of Guidance and Counseling 

311 Education 

Florida State University 

Tallahassee, Florida 32306 




I 



lil'.UAL I'JDUGATIOrJAL GPPORTUHITIEG PRCGPA!! 
\ jfS[ GUr^>lER iriGTITUTK PARTIGIPAR'r DAGA 



1. Cifil PocQ.^^ i" *ji .‘ii'i'jP liiD^yi . 



2. liant; of _oarticipant : 

3. j\ge: Gex: M F (eirolo one) Race 



it. Home Addrosr-: 



Street City 

Ham.e and Location of O‘±iool system where employed: 



Marital Statu: 



State 



6. V/as the scirjol in which you worked during the past year desegregated 
Students Facult y 



7. 



9 . 



Will the school to whicn you will lie assigned for 1 r 6T-^-^6 tie desegregated' 
;;tudents 



8. Prasorit jjosition:_ 



Length (;f tLi;:o in position_ 



(Elementary teacher, Secondary teacher, Pi’incipal, Supervisor, ^ 

CounseL)r, Librarian, etc. If secondary teacher, giv-- subject's) 
taught. ) 

list all former toacning or administrative positions and length oi service 
for each: 



lU. 



F/Jucational Background < 


• B • fc * . , 


P..A. ; Field 


b. M.A. , 


M. G. , M. Fd.; : 


c. Ph.P. , 


Ed.D; Field 


r] . Cthor 


(30 hours plu 



Inssitution 



Institution 



Institution 




Institution 



/ , 

c 



LI. 


fdze 


of 


school system in which you work: 




a. 


Ho. 


c t* schools 




b. 


No. 


of teachers 




c. 


No. 


of pupils 


12. 


Cdze 


: of 


building in which you work: 




a. 


No. 


of teachers 




b. 


Ho. 


of pupils 



13. Indicate whether you are employed as a: 

a. Full-time classroom teacher 

b. Part-time classroom teacher Cub.ject: 

(1) Give amount of time spent at each school or with each grade: 



(2) Give amount of time spent teaching each subject: 



lU. IIov did you receive information about this Institute; 



15 . How were you selected as a participant for this Institute'; 

A. Selected by school officials of system where employed (Identify officials 
and state their reason for selecting you): 



B. Invited to x^f^ticipate by sponsoring Institution: 

C. Applied for admission and was accepted: 

D. Other (Describe method bv which you were selected): 
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l6. 



V/hat 13 th^i status oi' 



stud'ip.t dc-ssgregation in the 



school system where 



you are employed V 

A. Comple-toly desegregated (do all-viiite or all-degro 



seliools exist): 



B. In process of student desegregation; now approximately: 

(1) Ttifo desegregated — 

(2) 5'^^ desegregated . _ 

(3) 33 l/ 3 io desegregated 

( 4 ) 25 ^ desegregated . . 

(5) 10^ desegregated__ 

(6) Less than 10 ^ desegregated 

17. Vftiat is the status of faculty desegregation in the school system where you 
are employed i 

A. Completely desegregated (Negroes and whites on all faculties in system). 



B. Partially desegregated in dc facto segregated schools (Negro teachers 
assigned mainly to predominantly Negro school with a few assigned to 
predominantly white schools): 



C. Beginning desegregation: 

(1) Limited number of white and Negro teachers assigned across racial lines: 



( 2 ) A few Negro teachers as igned to preci minantly white schools: 



(3) A few white teachers a3-lg,ned to all ^r predominantly Negro schools: 



18. 



What is the status of d-.- 



facto segregation in your community: 



a. ( ) very extensive 

b. ( ) extensive 



c. ( ) fairly ey.ensive e. ( ) very little 

d. ( ') not extensive 
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Abstracr.: 



A . Identification ; 

Title : A Special Desegregation Training Institute for Counselors: Race, 

Culture and Interracial Group Processes. 

Author and Program Director : Joyce II. Chick, Ph.D., Associate Professor, 

Department of Guidance and Counseling, Florida State University, 
904-599-2192. 

Contract Dumber : OEC-4-7-000256-3463. P.L. 88-352, Title IV, Section 404 

The Civil Rights Act of 1964. 

Imprint of Contractor : Board of R gents, Florida State University 

The Project Reporeed H rein v;as Supported by a Contract from the 
U.S. Department of Health, Evlucation and V/clfare, Office of E ucation. 

Date T. ansmitted : October 15, 1967. 



B. Dates : Pre-planning Phase - April 1, 1967 - June 19, 1967 

Institute Phase - June 19, 1967 - August 5, 1967 
Post Institute l/orkshop and Follo\J-up - December 11 j 12, 13, 19C7 
Conclusion of all Institute Phases and Report - March 31, 1968 



C. Participants t 30 S condary School Counselors, 15 Negro and 15 Caucasian 

from the school districts of Florida and Georgia. 



Count y Distributions by States 



Florida 
Leon - 11 
Escambia - 2 
Gadsden - 5 
Polk - 2 
Jackson - 1 



Franklin - 1 
Pinellas - 1 
Walton - 1 
Holmes - 1 
Washington - 1 



Georgia 
Camden - 1 
Lovmdes - 2 
Thomas *< 1 



D . Objectives : 

The objectives of the proposed institute v?ere to enable 15 Negro 
and 15 Caucasian secondary school counselors from the school districts of 
North Florida and South Georgia to c:ctend their knov;ledge of the Negro 
and Caucasian races in our culture v/ith particular emphasis being given 
to the factors that have had significant bearing on the Negro race, such 
as racial isolation. A second objective was to provide the counselors 
v;ith actual experiences through interracial group processes that would 
enable them to vicrease their skills in communicating with persons of 
other races. Equally important V7as to provide, through small group 
interaction, opportunities for individual self exploration and self- 
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understandiiii5 of values and ati:ii:ucles Uhal; vjould result: in the i^ersonal 
and professional ^,rov 7 i:h of i:he partiicipantis in interracial relat-ionshipJ • 

An endeavor" v/ac also made to help the counselors increase their practical 
lcnov;ledge of the educational and vocational opportunities open to youth^ 

St. that they might be better prepared in their future counseling. Implicit 
in these objectives was the hope that such an i.nstitute might help to 
reorient counselors in removing the stereotyped mythical images of the 
American Negro and that the participants would return to communities and 
schools with increased skills in working accross racial lines and with 
more effective group leadership in removing racial isolation. 



E. Procedures : 



V. b./ • 

The total program content of the institute was designed to provide the 
participants with integrated academic and practicum experiences. The 
academic areas of study included Sociology ! Race and Cult lire , 
in Interracial G remp Processes , and an Integrative S minar . The Sociological 
case studies were developed by the institute participants through home,^ 
school and community studies and visitations. In addition, the course in 
Sociology ; Race and Culture provided the participants with an academic 
basis for understanding the racial picture In America with an emphasis 
given to our o\]u regional picture. Field trips V7cre taken locally and 
participants in pairs (Negro iuid Caucasian) v/ent out into the community 
and into homes of both races to learn more of community attitudes. The 
case studies and communi.ty visitations> provided valuable opportuni ties for 
interracial contacts and they served as a basis for implc’iueiiting discussion 
and theory Ln all academic areas. 



The Ir acticnm in Interracial Group Processes provided the participants 
with an academic basis of group techniques and ways in which groups can 
be set up and v;ays in which they can function. Hov;cver , even more important 
wore the experiences provided to increase communication skills across 
racial lines. 



Basic Encounter Groups were so designed that they were evenly balanced 
betv^een the races and each institute particLfiant had three hours weekly 
in such a group. These groups v;ere higlJy successful in helping participants 
to increase their understandings and skills in communicating across racial 
lines. They operated at vjhat is commoiily discribed an a "gut level of 
feeling," and attitudes, prejudices, biases and emotions were openly 
exchanged and examined and v/c feel understood and oven changed through 
ncv7 insights. 



F . Results and Conclusions : 

The results of the Special Desegregation Training Institute for 
Counselors* vjore most gratifying. Few of the participants had experienced 
any relationships across racial lines other chan school experiences of token 
desegregation. In the institute participants not only shared academic 
experiences and associations but experienced social interactions that load 
to nov; kinds of human relationships and shared understandings and feel:ngs. 
Every endeavor x;as made to create a non- threatening atmosphere for the 
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porticioaiiLf. . Out of thi.i; atinocphore catuo the frecrdoni to lool. at old 
s toLOOuypoc X7ith honesty, to c::nr.une in interracial groups deep seated 
feelings and emotions, and to increase communication skills across racial 
lines. Participants visited each othei's horacs and in community homes 
acLoss racial lines, ate meals together and socialized throughout the 

institute. A group spirit was developed that reflected only human respect 
v;ithout regard to race. 

T)ie parLiclpants raet continually in task oriented groups and studied 
many pioblcms involving desegregation. Among the problems discussed 
xvere hox? to x;ork more effectively to provide leadership for desegregation 
in their local communities and school; hox; to increase social participation 
across racial lines in the communiLies; hov; to bring community cit‘ ens at 
all educational levels to the ‘‘round table*' in mixed racial groups to 
inciease understanding and mutual respect among people and hox; to counsel 
X7ith lI..‘gro ard Crucasian youth in the schools to raise their motivarioual 
levels and to help them grox; in dioir understandings of human relationships. 

Through the tx;ice x;eekly Integrative Seminars participants v/ere able 
to explore a variety of topics on desegregation. Team teaching, outside 
local toxmspeople, local university personnel and students from Florida 
State and Florida A and II and a number of films and video tapes provided 
the basis ror interesting class discussions. 

An extremely high degree of participant interest, esprit de corps 
and attendance x;ere evidenced throughout the institute. Participant 
evaluations of the institute x;ore excellent. Some of the participants 
had never before had more than a fev; x;ords of conuaunica tion across racial 
lines. lu x/as a tremendously gratifying experience to observe the develop- 
ment of real human relationships that x;ill carry over into thoit communities 
and into future attitudes and behavior. 

The participants x;ill return for a post-evaluation x/orkshop in 
December and plans are nox; underx;ay for this experience. All participants 
x;ere involved in the preliminnry planning stages for this x/orkshop before 
their summer departure. 

I-Iore institute experiences of similar structure are badly needed in 
this area to return to the schools and communities trained personnel x/ho 
■can provide the leadership, organisation and exemplary behavior that "will 
hasten the desegregation process. Counselors occupy strategic positions 
in the schools and the communities to provide this leadership if they have 
been trained to do so. In many cases, this necessitates providing the 
training opportunities that x/ill enable the counselor t. gain nex/ knov/ledge 
and insights and to re-examine his ox;n value structure. ^ 
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the p^lokida state university 

TALLAIIASSKK 32306 
Ilovonber 9 , 



Dear 

A- a r-irtic'iT.,-mt. m. U..,.r-’-n<XU,n •Tnlnliu, for 

ts'l t - S' . ..niv.-r«ay inr.t you „U.l rooui.l. that u i 

l.!;o for u Huy > out ovu-uation voxk«U.p tl.iu t.Ol. 

•I'l.e ooul. ovaiuuLlou uor.uu.ut^ : uu u.,u i o.-u u,o!.-.!uioc! for 

\'H'f und v!il Ve hel‘i in M.r; I’uUee'e of f oiealton at '• loi u. i . fat< tliu v« r... ... . 

-> T-rticinat. an ve planned. 

^11 Tiie near future, a iett.-r wi.ii be r,ent to your orlneiTuai <;r oti.er himidnita 
fUforior ..xulainln,- ..ho pur.«u« »T U- vo ^ ,fo,. ^ ^ . 

/■ ? no ,,.r .la- -'or .wh of tho lays you are :ii att....(taii.;c ana 

ntmona oi .-I .-oi 'Ki,. oi ' »■ a ■ ,, „„„ lenta- 

some eoi.iueniuition * or yt)ur tTuve,. i . - • _ . t h-t v;f» vi*i eJouo 

tivo nTOfrav. nch-dula for thn ■..orWiho... H. .n ant j- inutn.. tn.a uo ui.l cJo- . 

no iator than (; 0 U n.n. on i.oc'nni! nr X'^tii. 

, , +. V. + 1..» I.V corioL^jte the (*nnior,ed 

h. nriier iiiet ue rifiv rialie t.iunu tf>r tno v,<e u.-.j) > i .aao, i . 

Li. orat.i ui - .xHfire'e-ec '*t ar:'e:i cawoiore at your (‘ariier.t 

form and return it m the r.eiT-aa(irc.>..ee . t... 

convenience. 

r rna..y loo.-inr f..rward to r.neinr, oaoh ..f you .lui t i.now you will ho anXMiun 
u; no" tf.; Otiior nonboro of our itroun. I wan no ploano.l wUh our worl: and o.n 

;<:roup iaCit r, miner. 



Dlncerely yourn. 



Joyce dhick 
Ar.coc iate Irofensor 



Kncioimre 



THE FLORIDA STATE UNIVERSITY 

TALLAHASSEE 32306 



■/.M'J'JL UF t:n'^-:AriQN 

November 15, 1967 



fib.PAHlMbNT OF 
OUlPANCF and OUUfJbLLINO 



Dear 



This letter comes in regard to who was selected as 

a participant in the Special Dosegrejjation Training institute for Counselors 
held at Florida Si ate University last suiiuiier under Title IV of the Civil Rights 
A t of 1964. 



The participants selected for the Institute agreed at the time of uheir acceptance 
into the program to return, with their administrators permission, to participate, 
December 11, 12 and 13, 1967 in a three day post-evaluation Institute workshop. 

The workshop will be held in the College of Education at Florida State University 
and participants will have their per diem and travel paid for them through litle 
IV funds . 



During the summer Institute the group developed a high esprit de corps and worked 
exceedingly well together in exchanging ideas, planning and learning. I feel 
it is most important to the successful completion of the Institute and to each 
of the participants to bo able to return for the closing evaluation workshop. 

Your cooperation in granting three day professional 

leave to complete the Institute will be greatly appreciated. 

Sincerely yours. 



Joyce M. Chick 
Associate Professor 
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pggnaiBCATtnH TRAINING IHSTXHn* lOR COUNSStOSS 

Calendar 
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er|c 



Xnetltuta Banquet 

nof A « If 



n 



Ne-^ro - Mr and W b . Floyd Kinghton 
290?-' J=?ai/Foad 





Mte » r?r. aiid - 

Si:. , Rt . » 3ox: 83 



r*triii . Holden 

2205 St . friarlss Street 



« MTo and I^}*s, J'Aap-?.^ 

Rt. h 930 



White - 14rs.. toia Belle ^earasr 
1209|- lake Avenue 



yhlte - Mrs Hattie Bivens 
Pt. Tf 1263 



Negro - MPc. and Mrs.. Elijeii She.’*p 
505 Okaloosa 



Negro « !!r. and Mrs, Eli V?r-ik 

Rt ., 3, Box 168 



Neg.”o - i*r. and Mrs WlXIloia Stir nay 
612 Putnam 



Negro - Krc. BexinSe Reed 
JX)22 Keith Street 



Negro - Mr* and ^5>*8-. Hobext HolHson 
1325 Gaines 



Negro ” Mto and Mrs - Cope FansUii 
Rt. Box 513 



White - I%*o and Mrs., Raymond 3a?*ius 
396P-D Crawfordville 

Negro - Mrs.. Mary Wilson 
1516 Stern Street 

Negro • Mr.* and Mrs^ Arthur Hayes 
1423 Sechoai d Sti'-eet 

White • Mrs* Kathleen Padgett 
133 N. Gadsden 

White « Mrs. Annie MacDonald (Catos) 
3025 S* Meridian 

White - Mr- and Hra^ Ernest W&de 
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White - Mtv. and Mrs« Leo Hoath 
Box 26- A, Mccosukee 
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Rt» 5, Box 227 
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Ft . 5# Box 482 
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1. Mr* and Mrs. Lv Williams 
3208 Wheatley Road 
576 - 37^^2 

2. Mr-, and Mrs. Gregg IWLfer 
158^ Marion Avenue 
222-37^*3 

3. Mr, and Mrs, Tyndon Fhifer 
1505 Colonial Drive 
222-3281 

Mr* and Mrs, Pc Hollis 
Glynvood Drive 
576-3T3.5 

5, Mr. and Mrs, Don Hodges 
1833 Sharon Road 

385-5064 

6, Mr* and Mrs. W. Svain 
228 Westrldge Drive 

224-1989 

7, Mr. and Mrs. G. Hale 
2409 Miranda 
5T6-1097 

8, Mr. and Mrs. Doug St. Angelo 
1310 Parga 

576-1753 

9a Mr. and Mrs, Robert Short 
2407 Miranda 
5T6-1537 

10, Mr. a.-^d Mrs, Lofton 
1923 Keith Street 
224-5240 

11. Mr, and Mrs. G. K, Steele 
224 H. BoulevvWd 

222-0739 



12o Mr. and J Hut sc - 1 

712 (Gamble 

224.7275 

13. Mi-o «uid lirn V Hinp^ry 

1314 

385*2176 

14. Mr. and D 

2109 Owen jtreet 

224-9778 

15« Mr^ ^Jd ill 8c D 

801 ?*lor'5JI St reet i itu) 

60i Go*/e r.ret’M*'* ) 

576 3831 



Counselor Training Institute on Desegregation 
Florida State University 
Dr. Marie Ferguson 

Practicum on Interracial Group Processes 
Tentative Course Outline 
and Reading Assignments 

Objectives of the course are to provide experiences through vhich partici- 
pants will gain: 

1 . A working knowledge of the theoretical and applied aspects of 
Group Dynamics. 

2. Skills in the use of Group Dynamics procedures. 

3 . Understanding of group interaction processes through personal 

involvement . 

4. Personal growth through resolution of group problems. 

Structure : 

The class ol 3^ I 'rticipants will meet three times a week in two hour sessions 
for seven weeks. The instructor will provide assignments in the two textbooks 
and other reference materials to facilitate the achievement of the first 
objective. The instructor will also provide suggestions for work projects 
and golas which will be relevant to the second objective. The conduct of the 
entire course will be an experiment in group process by which the third and 
fourth objectives will be fulfilled. 

The class will subdivide itself into four subgroups of seven and eight members 
each for work projects. Each subgroup will meet twice a week, or as often as 
needed, to plan and carry out its specific skill task. 
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Evaluation ; 

Two aspects of evaluation are to te noted. Firsts an on-going and frequent 
evaluation of how the group is doing is basic to good group functioning to 
ascertain whether it is moving efficiently toward achieving its objectives, 
and whether its maintenance needs are being met. Second, there is the formal 
requirement by the University that the instructor submit evaluations for 
each participant in terms of graduate credit. Decisions on method of evalu- 
ation could be a group task. Conscientious attention to assignments and 
projects should relieve participants of anxiety about grades. 



Procedure for Skill Tasks 
First Week 

Second Week 

Third to Fifth Weeks 
Fifth to Sixth Weeks 
Seventh Week 



Selection of subgroups 

Initial exploration of possible goals 

Selecting projects 
Goal- setting 

Completing projects 

Sharing with class 

Evaluating 



Reference Materials 
Textbooks ; 

Bonner : Group Dynamics, Principles and Applic ations 

Thelen : Dynamics of Groups at Work 

Supplementary References ; 

Beal, Bohlen, and Randabaugh: Leadership and Group Dy namic s_ 

Borgatta and Crowbher: A VJorkbook for the Study of Social Interactio n 

Processes 

Cartwright and Zander : Group Dynamics, Res earch and Theory 

Kemp : Perspectives on the Group Process 
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Supplemcnt ary References (Cent.) 

Knowles : Introduction to Group Dynamics 

Sherif : Intergroup Kelations and Leadership 
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CoursG Outline 



I. Introduction to the Field of Group Dynamics 

A. History 

B. Orientations 

C. Delineations 

D. Constructs 

Assignment: Bonner, chs. 1 and 2; Cartwright and Zander, chs. 1 

and 2; Knowles, ch. 1 

II. Belonging to Groups (Aspects Related to Group Maintenance) 



A. 


A Citizenship Group 


Thelen, 


ch. 


1 


B. 


Personality Structure 


Bonner, 


Ch. 


13; Thelen, ch, 7 


C. 


Group Cohesiveness 


Bonner, 
ch. 3 


ch. 


3; Cartwright and Zander 


D. 


Structural Properties of 
Groups 


Cartwright 


and Zander, eh. 34 


B. 


Intergroup Relations 


Bonner, 


ch. 


5 (Sup. Sherif, ch. 3) 



III. Working in Groups (Aspects Related to Group Tasks) 



A. Erohlem- Solving 



Bonner, ch. Cartwright and Zander, 
ch. 19; Thelen, chs. 8 and 9 



B. Group Control 

C. Group Leadership 

D. Role Theory 



Thelen,. ch. 10 

Bonner, ch. 6; Cartwright and Zander, 
ch. 25; Thelen, chs. 11 and 4 (Sup. 
Sherif, ch. 6) 

Bonner, chs. 12 and 13; Borgatta, chs. 
1 aijd 2 



E. Group Techniques 



Thelen, ch. 6; Beal et al., chs. 1-12 






o 



Course Outline (Cont. ) 



IV. Application of Group Process 

A. Education and Learning 

B. Counseling 

C. Training Groups 

D. Conflict Resolution 
V. Evaluation 



Bonner j 4 and 8 ; Thelen^ 2 and 3 
(Sup. Kemp, 19) 

Bonner, 9 (Sup. Kemp, 20-22) 

Thelen, 5 

Thelen, ch. 12 

Beal et al. , Part 3 
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Sr^KCUI. BSSEGREGATIOH TRAUflKO XNSa’J’fUTS FOR COOUSBLORS 

Dr. Marie A, Fergusou 
FractlcuKi oa XaterracieO- Grcip Processen 

Suggested 'Time Schedule fot Readings and Group Presentations 

Vlednesdev end Friday, Jane Si and S3 - Xntrodection to the Field ot Group 

Dynamics 

Monday, Wednesday, and Friday, June S6, S3, and 30 - Belonslns to Croupt 
Wednesday, Friday, and Monday, July 5, T, and iO - Working in Croups 
Wednesday, July IS - Midway Evaluation 

Friday, Monday, and Wednesday, July It, 17, ar,d 19 - App Ucat.or. of Group 

Friday, July 21 - Report of Lab Group NOo 

Monday, July 2^* * Report of Lab Group No. — , — - 

Wednesday, July 26 * Report of Lab Group Kor 

Friday, July 28 - Report of lAb Group No- — — 

Monday, July 31 - Report of TAb Group 

Wednesday, August 2 « Recapitulation 
Friday, August ^ - Evaluation 
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Ideas for Application of Group Proceaaes 

Lab 2 

lo Talk gro<ips to discuss student problems o 

Special interest groups related to such problems as speech, behavior, and 
economic security, orientation for 16 year olds. 

3o In-service training to develop skills needed for effective participation in 
case conferences. 

4o Role-playing as a technique of dealing with student behavior problems o 

5o Use of busz groups to promote greater participation in faculty meetings. 

to To facilitate an understanding between the races, we propose experimentation 

with small groups of racially mixed students within newly desegregated schools . 

To arrive at a keener awareness and identification with problems of class 
differences, we suggest teacher-group process sessions within the school settingo 

3. To give potential school drop-outs a chance to air their feelings and ideas 

about themselves and their relationship to the school, we proffer group process 
sessions involving then. It is hoped that this might be one means to keep alive 
their interest in school. 

4o Personal Adjustment Group to aid students for whom school or college is an 

unsatisfying experience which is failing to meet their needs, or to which they 
are having difficulty in adapting. 

3. Teacher groups to explore ways of revamping or standardizing curriculum to 
meet the needs of a preponderance of the students. 

6. Group Tutorial Sessions involving those students experiencing academic difficulties 
pertaining to skill or attitude problems. 



Lab 4 



-. rents 

ientation for F.S.A. with parents for possibility of invoked sanctions. Publicize 
oposed school meetings through flyers, church announcement, news media, etc. for volunte 
rticipation. 

Objective: To clarify position taken by F.E.A. Small groups (10-15) to discuss 
school problems at state and local level. 

Purpose: Assist parents in Interpreting their role in relation to students and 

total school movement. 

‘))rall parent groups for the process of integration, interracial, if possible. 

Objective: To discuss school policies and the parents* role in smoothing the 
process of Integretlon. 

Other Task Group Assignsmnts as are applicable. 



gacitl ty 

e^lM^the r«cl«l cultural valuee and proi»ota aelf-acceptancc 
^ ' acce^anca of otters in order to mainUin a working relasioiah^ . 

"w Drofesslonal consul tJints, buzz sessions, brslns coming? flln- an ‘ 

ftKr^Lete taste groups .^tltudlnel Crou-s 

an M voluntary basis with outside leadership, if necessary » Suggesk.ed leaders 

school nsychologist, Guidance Supervisors or Coordinators, School or *,ocu.i- 
Case Workers, Mental Health Workeru, Public Health and/or school nwses. Volunteer 
C^i^Ie^lce. to include siinlaters. County Health or Private 
GoaU To create an atnoaptera conducive to the 

feelings concerning teacher- teacher, and teacher«*pupil xelationships in 

desegregated schools. 



Students 

^ exp^ences to enhance poaltlve conmunicationE ai .1 

Objective. “• ^ Bu^Systev - Consisting of 3^5 student, of both 

races <2) Acadenic Conaittee = Consisting ^ 

teacher and a repreaentativa student group of both races. <|> 

Conaittee - Coiaposed of Coach, Counselor, principal, deans ^ 

girls) and a representative student group which may come from the 
Student Council or Student Governing Body. 

To organize disciplinary guidelines, interpret and Imple^nt dis/;lpl^mirv 
measures. (4) Student Activities Committee - Director of 
A^ivitles ^ich may be a teacher. Principal or Assistant PrinclpaA, si c. 
Students elected ly student body or en appointed representative grou,> . 

(5) Group Counseling. (Self explanatory - see former text in Counsel 

(6) Tutorial Sessions; Volunteer adults, college students or able schev 
mates working in the areas of academic subject needs and, or test tak\K 4 

skills, etc. 



Functions: 



hlh 5 



Su»!S8t to principals to contact Dan tea in 40A Education, Plorlda State Unlverslp 
£or*telp in Battling up desagtagstlon workshops for teachers on a county-wide teolt 



2. Hava a group discussion by a group mad. up of president of student organisations cc 
ceming prc^lems of desegregation. 

3. Counselor work with faculty to r.lat. tteir subject -atter to tte world of work oo 
we can prevent ’’school pushouts.” 



4o Set up within faculties a public relations committee. 
5» Counselors work unore closely with visiting teachers. 



6, Work on in-service training. 

7o Sell guidance programs through various means. 
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auld,*?Hn'2. >T' 

Svid.nic^?s oi' ar«d/or omotton 

veri^ai expire sal on 



A. . Filial 

Eyes 

Smiles, frowns, etCv 
Other 

B. Bodily 



Fe<»t 

Body posture or movament 

Hands 

Other 

II, Verba 
An Tone 
Bn Speed 
Cn Intensity 
D* Volume 
etcn 
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SPECIAL DBSEGREGAITIOH TRAJOSlKGr IHSTirUfTE FOR CCWRSELORS 

Depa^rtment of Guidance and Counseling 
College of Education 
Florida State University 

Questionnaire and Results 



statement : As a part of the desegregation Irstitute heing heW Florida 

State italversity, ve as a coanlttea are e.ig=ged 

eoncemlnff profile ms arising from the integration of high school athletic 
urograms. To facilitate the cooqpletlon of our project, we vouIg appreciate 
^v^Msponse to the following items. The short duration of this institute 
requires your immediate response hy Jhly xO, ISoJ* 



Factual Information 
t Ymiir* no sit ion 








O WtimhA)? of djUdfiSltr 3 


, White 


Negx^o 




Khim'hft's* aT teechers 


• White 


Negro „ 






L_ yn«r school: Urban 


Rural 







No 



Questionnaire 

1, Are your teams integrated? Yes 18 

2. Did you play Integrated teams? Yes 21 
3u Was there a dlssention on your teams among players because of integrat5co? 

Ye s 8 No 13 _ 

4. What was the major cause of dlssention? 



A. 

E. 

C. 

D. 

E. 



Some base prejudiced. 

Resentment and Jealousy. 

Some parents did not want children playing with Negioes. 
Fans from non-lntegrated schools. 

No comments. 



5* What was the reaction of spectators? 



Home: 



Ao Could denote no difference f5Pom prior years. 

*r% ^ *1 *9 \ 

C. Negro players given great ovation when easmed, received many. 

D. No problems. 

S. Very good. 

F. Indifferent 

G« General acceptance. 

H. Very little noticed. 

I. Mixed. 




mQm 



Awayi 



A. Could denote no difference from prior years* 

B* Negro players given great ovation vhen eamedjr xeotii/ed nt j 

C. Good (10). 

D* Fair. 

E. No prolslems* 

P„ Varied with coramurltieso 

G. Not so good. 

H. Some disapproval. 

1* Very good, except at non«inte©rated schools. 

J. Very little notice. 

K. Mixed. 



6 . Did your school delete athletic banquet, social events, etc. as n r 



integration? N o 22 

7 . Sports in which schools participated (check below). X'o what extent iwe t^ 



integrated? 

Swinmlng 


Yes 


No 

L „ 


Track & Field 


Yee 

10 


Baseball 


_2_ 


7 


Basketball 


1^- 

.■Hil l — 1> 



Soccer 



Golf 

A 



8 . Kow Is the won-loss record affected because of integration? 

A. Was not affected. 

B. Football - no. Basketball - yes. 

C. We had our best over-all record in history, but doubt intef,n 4 tioa 
was the factor. 

D. Team had a better record. 

E. No effect (?)• 

F. Negligible In football, major effect on winning. 

G. Probably In^oved. 

H. Helped to iinjAPove. 

I« Ghknown. 

9 . Were academic requirements regarding eligibility changed due to integT'\ .ion 

Ye s No 22 

« 

10. If team was not Integrated, please give brief statement as to reason c 
Coomunity pressur e None Student pressure None _ 

lack of abilit y More participation next yeig — — 

i:.„ If integrated, did you encounter any problems as a result? Tt ?s_ , 



Football 13 5 

Tennis 15 1 



A. Only parents objected. 

B. Some. 

C* Some from outside schools. 

D. Some players resented playing with Negroes., 
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' What vai the na^or problem you faced? 



A. Road trips, eating facilities (11). 

B. Ho major, many small ones* 

C. Barents objected* 

D* Whether or not to play a qualified Ifegro athlete* 
So Spectator attitude* 

Fo lntegratf>a teams getting accepted. 

0* Failure of Regroes to participate. 

H* Ho conments. 



How did you react to problems: 

A* live with them. 

B. Took in stride. 

C. Followed policy of playing the best. 

D. Carried lunches. 

E* Talk to teams about conduct in how to behave as gentlemen at all 

F. Left decision to parents on participation, 
a. Dilllgently and offensively* 

H. Talked to them. 

I* Encourage Hegro students to go out* 

J. Told they would have to accept Hegro players* 

K. It was my job. 

Briefly, what were result u? 

A* Gtet by remarkably well. 

B. All students continued to play. 

C. Acceptance. 

D. Over-all good attitude for all concerned* 

E. Ho serious involvements. 

F. Some talk, no action. 

G. Good people, got used to idea fast* 

H. More Hegroes out for football and basketball. 

I. Players did accept Hegro players. 

12* Do you thick continued integration of teams in your area will become 
harmonious and workable? (more (8) - same (7) - or (l)) 




Why? A. If the ratio of color to idiite is not too high» it will work out* 

B. People resent this situation, but will live with it. 

Co we don't anticipate any problems* 

D. I can't see wherein Integration has affected us. 

E. They have accepted. 

P. As ability is demonstrated, integration more accepted. 

G. It will reqpiire several years of education (cot pressure) tc gain 
acceptance. 

H. Closing Hegro school. 

Xa Bec#u86 some schools ws ]^S3r nr© not st>rftti6glcslXy locslicd ss l^o 
integrated. 

J. we have no problems. 

K. Integration will be more when they join FHSA. 

Lo Because of the relationship that exist between the two rBcer .’.n t'l 
area* 

M* Because high school students respect accomplishments and ability. 

H. People accept iO>illty and performance. _ _ . 

0. Token integration in teams is more acceptable, numbers b’ tr-g 

on animosity. 



13* How does integration affect athletic grants in your area? None (1 3) 

l4. Is your coaching staff integrated? Yes_ _2 19 

If BO, what have been the effects? A. Very fine results* 

B* Too soon to tell, but general accepts 
of boys on coaches meritso 

15* How has integration affected coimsunity contribution? 
low - 3# no difference - moderate - 1, none - 3“ 

Attenddnce? no - 8, help - 4, down - 1, none - 1. 

Financial contributions? none 9# dropped - 2, sooie • 2, low • 1.^ 
dub and Civic I^ojects? none - 12, dropped • 1, sspne • 1* 



Your prompt attention to this questionnaire will be s^n^eciated* 

Please use the remainder of this page for further comnents* 

Ao Vie have had only one Kbgro on our Basketball and one on football, howeve'^ri, 
others came out, and they either quit on their own or could not make the 
team. Our athletics have not been effected by these beys, they wr 11 helf 
our program if they stay out for the different teams. 

I think the credit should go to the other boys on the different teems. 

Bo Allowed to Integrate gradually and without undue pressure from outside 
sources 1 believe that this process will work. Too much pressure for 
speed in integration will make for a multitude of pcroblems that in the 
long run will destroy the progress already made. 

Co We have been integrated 5 years and X feel that as more and more students 
participate in the school activities they will be accepted, regardless oJi 
race. 

It will take time before all students, (both races) accept the situation 
but 1 believe the majority of both races are trying to do a good. Job. 

Do The greatest problem is people making ugl and unreasoziable remarks to ali 
concerned* 

E« The school I attended accepted integration right off and we didn”t €;necuiri 
any difference during the two years X attended school there. Thank you iVr 
asking for my opinion. ' 

Fo The two Negro boys on the Basketball team were 2 of the 3 whose gj''sdes 1 
did not have to be concerned about. 

If all schools were Integrated I believe the attitude of some schools would 
change. 
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G. W# have experienced no parohlems arleing tram the Integration of oi‘r fetii3.e 
program. 

We are a small rural school vlth a totsl enrollment of 290. Of that 
only 15 are Negroo The oldest ISegro hoy is an 8fch grader and Is e. 1 '^* tic- 
young for our lnter««scholastlc teams. 

We played several teams with Negro memhers and experienced no diffx^ v iJsy. 




BASIC PERSONAL ENCOUNTER GROUPS 



The purpose of a Relationships 

opportunity for P™^ “LSgs and attitudes. Basie Personal 

through group exchange of idea , ehare Questions on values, 

Encounter Groups offer a unique heLvior important in 

individual needs ^d 

counseling, teaching, administration p increase 

aim is to develop greater insight into one s self as 

one’s poise in personal concerns with which the 

assured that all group IZeyev, that many individuals 

faRr “irealoTdfgrty favl^pport^^^^^^^ express themselves 
in a group^atmosphere of acceptance and understanding. 

The basic medium through which ^^^^XerR^RRord “f Rf 

is that of a loosely th° -roup, generally on some aspect 

individual or ”f discussion does not follow 

of interperscual rel-^ion.. ip... ^ ^csumahly is related to the 

•? rri-pn potual o” theoretical lines but prcoumau jr q 4 vv,ii qt»i v 

intellectu.^ o.. ^>.onbers of the group. Similarly, 

emotional conc'-rns of r;^. . questions related to 

group members ore conv--'ation, in general, to matters 

personal grow-h X?tRitud=r-. It is helpful also if topics 

^®’^^“vL-°diR™-"-d'ire''Rf personal concern to someone in the group 

ratfef RRS RRTn;;:4ronly L an ahstruct or academic issue. 

RR::RS-th^>RRr:e;^:;:;:;-x^^^ 

-renter o-e s accc. ^ involved in human interaction roles 

LR°iRiv"'tR RRd fssisR RRhers in modifying person^ behavior 
are to he sen^iitivo to -na -•vr.v^nvtT.nce of feelings in their 

they RRuns^lRcs be ejected to express their 

RRRl^s if teaRheI4 or ■counselors ore unwilling to discuss their own 
attitudes? 

• .• -e-r-i ^orvh'* <^1 1 tv iTciY he s. matter of concern, 

The question °;X XmbRR"s RhoRld be aware of their responsibility 

Per treating all f^°7. nrdoRf Sh^ng should be 

should fbel c_£wpell-.d_ to d^ 6 -1 ^spectives will result in 

voluntary on the aGGi..*ujiu. ^n - g P , of a particular 

greater individual self RRiRRuRR HlRmate wherein any 

problem. G.-.' p members should aspects of his 

member ^®®^%‘l"7!tioiRhiRR KathRtthan attempting to elicit personal 
concerns from ot^er^ eacb "p RR^nal iRcRRn^rGroups is not upon 

r“%Rc SRWy to i^-RtRSRl! 
himself through feelDig level ...*tea.ac ions i . 
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Over a period of years, an evaluation of Basic Personal Encounter Groups 
has produced several suggestions for those participating in such groups. 

These are phrased as questions which individuals may wish to ask of themselves 
(or the group) at intervals. 



1. Are my comments indicative of my feelings ? 

2. Am I willing to express my attitudes about myself? 

3. Do I allow the person speaking the freedom to fully explore his 
emotional concerns: 

U. How am I helping a speaker to learn more about himself? 

5. Do I fully accept the person speaking? 

6. How does this conversation (subject matter, content) relate to 
me, personally? 

7* Have I genuine concerns with which the group might be of some help? 

8. Am I willing to ask questions about others’ perceptions of my 
strengths and weaknesses? 



9« How do I increase total group participation? 

10. Am I being sensitive to the feelings, attached to the words being 
spoken? 

11- Do I emphasize intellectual topics to the exclusion of matters 
of personal concern to group members? 

12. Am I aware of conversations predominantly intellectual in content? 

13- Do I take any responsibility for keeping the group on a "feeling" 
level? 

ik. Am I more interested in defending my own position (debating an 

intellectual issue) or in permitting someone to egress himself at 
the feeling level? 

15* Do I expect others to participate when I make little or no effort to 
share feelings? 

l6. Do I dominate the discussion without letting others express them- 
selves adequately? 

17» Am I a good listener? 



Do I help others to feel accepted? 




18. 
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SPECIAL DESEGREOATIOU mmrKG 

Bas^lc Personal Encounter Groups X, 11, 111, T/ 
(Room Assignments are Temporary) 



iiTo ?<*rguaon III Rm 305 
1« £4rsn 2i&r« Denson 

2, Jtcs. Alice M. Jackson 

3, Mr. John fifeath 
k, Mr. Norman Britt 

5, Mrs. Rath Mitchell 

6. Ifrs. Margaret Magharoel 
7* Mr. liaLhsrt Sheppard 



Dr. Chick iJ^,3Q9K 

1. Mrs. Charlotte C-rifi in 

2. Ifrs. Belen T. Diismoi-' 

3. Mrs. Dorothy ijmlth 
Mr.. George lies 

%. Boh Green 

6. Mi?.> VJillieau Harding 

7. Mrs., Msrvaleas St.ylt H 

8. 



D r. Cottlngiham (LeckenHan) XI Rm 2l6 
(or other available ; 

1. Mrs. Thelma B. Sidlley 

2. Mrs. Dollie Franklin 
% I^s. Bfturjorie Leavins 

4. 14r. Jake Till 

5. Mrs. Ruby Peeples 

6. Mr. Nick Nims 

7. Mr. Ray Home 

8. !trs^ Eva P. Woodmen 



Dto Coi»tin^iaaii iL'arariel^? X^‘ 






1. Mrs. Eva Bitler 

2. Mrs. Ksctha^d.ne 



3. Mrs. Eaye kUburn 
kt Mrs*. Tc/frence 

% Mr. Firedriak Milton 

6. Mr. John aorloek 

7. Mr. JcGaeo Scaiboi*oueh 
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Groups 1, U, 111 meet 1:30 - 3:00 M - P 
Group 17 meets 3?30 - 5:00 T • Th 



Department of Guidance and Counseling 
College of Education 
Florida State University 



Cordially Invites you to hear - 

Mrs. Margaret Anderson 
Counselor 

Clinton High School 
Clinton, Tennessee 



Author: "The Children of the South" 

(a Teacher’s Moving Account of the Impact of School Desegregation) 



Title; "Feelings and Integration" 

Time; 7:30 P.M. 

Place: Tallahassee Federal Savings and Loan Association 

Auditorium (M)^0 N. Monroe Street) 

Date: July 17^ 19^7 



Social Hour Follows 



ERIC 



Desegregation Training Institute for Counselors 



Florida State University 
Summer 1967 

Participant Evaluation of the Institute 

General 



1. When I think of this Institute, 1 - am thankful for having the opportunity 

to participate, I am amased that in the span of seven weeks fifteen 
Caucasian and fifteen Negro counselors, all .strangers to each other, 
were individually able to develop, interact, and grow into an outstanding, 
warm, and meaningful group who could honestly share attitudes concerning 
desegregation. In thinking back over the institute there is one out- 
standing thing that I ponder though. It is how I can apply my newly 
acquired. Interpersonal, bi-racial relationships and vast array of 
knowledge and skills to myself as a counselor in my home community 
school. Right nov; I am optimistic, but only time will toll whether I can. 

2. In terms of my previous experience, the Institute - to many of the parti- 

cipants was unique in chat it was the first time they had "experienced 
integration as a reality." A broader understanding of g,roup dynamics 
and a new sense of bi-racial comfortableness and openness were exper- 
ienced by all the participants as we corroborated our personal feelings 
and attitudes regarding desegregation. 

3. The readings assigned - were relevant, interesting, and current. Thus, 

they helped in broadening our frames of reference and opened up 
avenues of interest which will lead to continued reading in the future. 
Since the lists were so extensive, however, there was not enough time 
to cover them all. An endeavor to do so took up time which might have 
been beneficially used for more personal contact and communication. 

4. The others in the Institute - were concerned that desegregation bo 

accomplished in "spirit" as well as in "body." All were frank, 
sincere, cooperative, and friendly. The unique group which developed 
seemed to be ideal. 

5. The faculty treated me as though - I were an important individual with 

worth and dignity. They were interested in me as a person, a student, 
and a counselor. Within this context, warm, helpful, and friendly 
relationships developed. 

6. As a result of participating in thjs Institute, I - feel closer to people 

in general and am confident that desegregation can bo a reality. I 
also feel better able to in.stitute desegregation at my local school 
and community level. 

7. The most unfair aspect of the In.stitutc v/as - that tangible results had 

to be demonstrated in the form of tests and grades to determine progress 
and growth that wa.s of an attitudinal and emotional nature. This 
created unnecessary pressure and a crowded, formal schedule of academic 
activities . 
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8. The thiiiK I especially disliked nbout the instructors v;as - truly nothing 

when cony icier ing them ns n v7hole fnculty. When considering them 
individually, there v;ere some I liked more than others; but this is 
both personal and human. 

9. The bipjgest wastes of time v;ere - the long coffee breaks in the morning 

and the excessive amount of time devoted to the group processes class. 

10. The sessions most interesting; to mo were - the race and culture class, the 

basic encounter groups, the race relations seminar and the films shown 
in the integrative seminar. 

11. The things I especially liked about the instructors v^ere - their basic 

sense of fairness, their permissiveness, their approachability , their 
tolerance with each participant, their knowledge of subject matter, 
and their sincerity in the purpose and goals of the institute. 

12. If I had known what this Institute V7as Koing to be like, I would have - 

bee.n more anxious to apply for admission. I would also have done more 
advanced reading in the areas to be covered. 

1 3 . In regard to guidance in my school ~ the problem that still bothers me is 

whether I can effectively implement v^hat I have learned for the benefit 
of our entire school program. I vjondcr whether I will be fully accepted. 

14. The guidance problem that I V7as most concerned with and that I received 
the most help on in the Institute was - understanding my own attitudes so 

that I can now attempt to understand others. I think I can now 
sincerely see students as individuals and not as Caucasian or Negro. 

I further believe that I have learned how to build relationships 
between and among groups. This too I needed in order to feel confident 
as a counselor in any school and especially in a desegregated one. 

15. When I think of the other members of the class, I - think of them as 

tv 7 eiity-ninc new, lifelong friends and follow workers who have enriched 
my frame of reference concerning desegregation. Because of them, I 
feel hopeful and indeed optimistic concerning the matter of desegregation 
in schools and in general American life. 

16. T o improve future Institutes, I would suggest that - more social interaction 

be initiated and encouraged and less time be taken for formal classroom 
instruction. 

17. My attitude toward FSU education courses is - on a continuum from good 

to poor depending on the course and instructor. From what I know and 
have seen, I vjould say that their reading requirements are heavy and 
that a high quality of v;ork is expected. My negative criticism is that 
intellectualism seems to be emphasized over and above practical solutions 
to immediate problems . 
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18. My bi^3;^cst problem in the Institute was - rending all that was required. 

Beyond this, it was trying to honestly accept all of the participants 
and realizing that both races represented were quite similar in feelings, 
desires and abilities. 

19. When I thought about going to class, i generally - looked to them with 

anticipation. In most of them, I looked forward to exposure to a now 
morsel of information and the sharing of a life experience of someone. 
These I feel have helped me ns a counselor. 

20. The field trips vjore - a highlight of the institute for some participants 

and a vjaste of time for others. In general, they were well suited to 
the purpose of the institute and crystallized many points made in the 
classes. They were also v;ell planned, except that the buses were not 
air-conditioned . 

21. The booklets, pamphlets and materials available to me were - worthwhile 

and helpful. In quality and vastness they were excellent, but in 
supply they were often unfortunately limited. 

22. The films were - often dramatic, emotional, and one-sided, but at the 

same time, they were thought-provoking. They made us examine our own 
attitudes and feelings. 

23. The consultants invited to the Institute - were valuable additions to the 

institute. Most Xi/ere dynamic, interesting, well versed in their areas, 
and Xi7ell prepared for their talks. 

24. The textbooks v;ere - well selected in keeping with the purpose of the 

institute, but were sometimes repetitious. 

25. The director of the Institute - was direct, honest, vivacious, and amiable. 

She seemed interested in each individual participant and displayed 
every effort to satisfy the group. She kept things moving while also 
v7oll organized. She is to be commended for a fine institute in which 
flexibility was a reality. 

26. The physical facilities were - very good after the group process and 

observation rooms v;ere '‘^mpleted. It was unfortunate that they were 
not ready at the very i^eginning of the institute. 

27. The social activities were - v/ell planned and enjoyable. Informality was 

their beneficial keynote. The one expressed regret was that there were 
too few. 

28. The Basic Personal Encounter Groups wore - the stimulating highlight of 

the institute for most of the participants. It was here that there 
was a chance to honestly come to grips with the vital issues of the 
institute, to express one’s viev/s , to find one’s self, and to make 
progress in understanding others. 

29. The Integrative Seminars - moved slov;ly at times but v/ero informative 

and useful as a total group sharing. 
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30. The course in SocioloRv: Race and Culture - was almost unanimously 

considered to bo the most enlightening, realistic, practical, and 
entertaining course ever experienced in the area. The instructor was 
skilled in tactfully approaching sensitive situations. His genuine 
enthusiasm was assimilated by the members of the class. 

31. The course in Interracial Group Processes - provided a great deal of 

theoretical and practical experiences in group processes which can be 
used effectively to aid in the solution of problems related to 
desegregation. Perhaps even more could have been gained if the lectures 

had been more dynamic. 

32. The greatest overall va lue of this desegregation Institute t o me, porsonallY_, _ 
was - my becoming tolerant of myself and others. I had the opportunity 

to air my ovm racial attitudes and to get to know myself better. 

Since each participate did this, I was also able to get to know others 
as well. Knowing each other, we v;ere able to discuss our racial^ 
differences, grievances, and concerns and to seek possible solutions 
to them in light of the desegregation process. 

33. The extent to which I felt the participants in this Institute were active ly 
interested and involved ~ could be summed up as quite adequate. 

Enthusiasm, deep involvement, frustration, and boredom were all 
evidenced both in and out of the classroom. All of these show 
"interest and involvements" in some way. 

34. If another Institute of this typo were held, I - would apply for it as 

I would like to be personally involved . I would further inform and 
invite some of my co-workers to apply. 

35. My real feelings about desegregation are - that it is inevitable, 

wholesome, and educationally and socially sound; however, it may take 
some time in coming about. Nevertheless, I am now dedicated to its 
achievement. I feel it is the only way America can approach her 
democratic ideals. 

36. The way to have a smooth desegregation process is to - encourage the meeting 

of both races so as to open a line of communication and understanding 
between them. Administrators, teachers, and parents must be included 
in the "mooting of the races" as well as students. They must be 
provided with the opportunity to know one another and to discuss their 
feelings. All must elaborate on understanding individual human behavior 
rather than "race behavior." Only then can plans be rationally formu- 
lated for the solution to problems involved in desegregation. 

37 . I believe that xi/hen large numbers of Negro and Caucasian boys and git' Is 

go to school side by side for the first time - they will be somewhat 

tense, curious, anxious, and perhaps even skeptical of one another 
in many local situations. I feel, though, that it will provide a 
nev 7 positive learning experience especially if the administration and 
school personnel's attitude is accepting. The children will soon 
realize that they are so much alike that color differences do not matter. 
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38. When I return to school in the fall - to a closo?;regated school. I intend to 

try to implement the techniques and knowledge that I have obtained 
during this institute. I v/ill work actively in assisting the harmonious 
meeting of Cauca.’ians and Negroes, pushing for a total desegregation 
in all school activities. 

39. In contrast to when I entered this Institute, my feeling towards the 
opposite race - has been changed somewhat, I have enlarged my background 

of information and personal contact. Because of this, I am more open, 
sensitive, and relaxed in dealing with members of another race. I 
realized that race is no barrier to relationship or friendship. I 
now sincerely believe that all peoples are basically good. 

40. I believe the future of descr.rcgation - is encouraging. I believe its 

future nov7 lies in the ability of mankind to understand himself, and 
to alter his attitudes after he also becomes sensitive to the feelings 
of others. I believe this is now coming about in America, and that 
in the years to come there will be fewer problems in the process of 
desegregation. "The road has been opened. It now only needs smoothed 
and paved." 
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In order to adequately provide for future Institutes we are asking you to react 
to the following: 

1. In terms of your needs, how well did the institute provide information through: 

VERY HELPFUL HELPFUL OF LITTLE HFiLP 



3 • 


printed matter 


17 




ll 




b. 


individual speakers 


14 




14 




c. 


group discussions 


16 




12 




d. 


informal discussions 


18 




10 




e. 


faculty lecturers 


15 




13 




In terms of your expectations, how much 
source : 

ADEQUATE 


information 

SC'"' 


did you 


receive from each 
LITTLE 


3 • 


printed matter 


22 




6 




b. 


individual speakers 


17 




9 


1 


c. 


group discussions 


18 




9 




d. 


informal discussions 


23 




6 




e. 


faculty lecturers 


18 




8 


1 



3. In terms of your needs, to what extent did the institute help you to under str n^! 
the problems of school desegregation: 

P/RTICUURLY 

HELPFUL LITTLE HELP 

“ic 12 



4. In terms of your needs, hov7 much has the institute increased your competence 
in meeting the problems of desegregation: 

CRFAT"':’’ l^D^RATELY SLIGHTLY 

] IX 22 Jli 

5. liy overall rating of the Institute is 

6. liy grades should be: Sociology: 

Group Processes: 



Seminar : 



Special Desegregation Training Institute 
for Counselors 
College of Education 
Florida State University 

Participant: 

Address: 

1 will be able to attend the workshop , 

I would like you to make a motel reservation for me at the Southemaire 
Motel for the following: 

2 people •“ Double room «* 2 beds $12o50 

1 person - single room I bed $ 7«50 

10 11 12 Decenber (circle dates) 

R servatlona will be confirmed in writing directly to you<, 

I do not need a motel reservation or prefer to make my own — -* 

The kinds of activities I would like to participate in et the workshop Include 
the following ideas: ■ - 



Data: 

Telephone Nunbtr: 



i 



PROGRAM 

Post Evaluation VJorkshop 



SPECIAL DESEGREGATION TPxAINING INSTITUTE FOR COUNSELORS 
Under the Provisions of Title IV, Section 404 
Public Law 88-352 - The Civil Rights Act - 1964 



MONDAY 

DECEMBER 11, 1967 



8:30 - 9:30 Opening Session - General Remarks 

Institute Staff - Room 3^6 - University Union 





9:30 - 


10:00 


Coffee and friendship 


• 


10:00 - 


11:45 


General Sharing Session of Current Year School 
Experiences in Desegregation 
Institute Faculty 


* 


12:00 - 


1:15 


Group Dutch Treat Luncheon 
Howard Johnson's - West Tennessee 




1:15 - 


3:15 


Dr, C, U. Smith - A Group Reviev? and Analysis 




3:30 - 


4:30 


Dr, Frank W. Banghart, Professor, Director of 
Educational Systems Development Center, F.S.U. 



"Rights and Responsibilities of Desegregation" 



TUESDAY 

DECEMBER 12, 1967 

^ 8:30 - 10:00 Interracial Group Processes - Practical Application of 

Institute Skills - Review and Analysis - Dr. Marie 
Ferguson and Mrs, Nancy Standley. (Rooms 346, 334, 
and 352 reserved) . 

10:00 - 10:30 Coffee Break 



« 
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10:30 - 


12:00 


12:00 - 


1:15 


1:15 - 


3:15 


4:00 - 


5:00 



llesoarch and Testing - Mr. George Ralph 

Lunch at place of your choice 

Dr. C. U. Smith - Group Review and Analysis 

Christmas Coffee and Social 
Department of Guidance and Counseling 
201 Education 



WEDNESDAY 
DECEMBER 13, 1967 
Leon Room - University Union 



8:30 - 10:00 Dr. Simon Gonzales, Director, International 

Education, College of Education 
"Encouraging Change" 

10:00 - 10:30 Coffee Break 



10:30 - 12:00 Basic Personal Encounter Groups 

Dr. Chick, Dr. Ferguson, Mrs. Standlcy, Mr. Barfield 
(Rooms to be announced) 



12:15 - 1:30 Group Dutch Treat Luncheon 

Lafayette Room - University Union 

1:30 - 3:00 "A Summing Up" - Institute Staff and Participants 



